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WHEN and WHY: As kids do research and read for information, they need to
leave tracks of their thinking so they can learn, understand, and remember what
they read. 

INITIATE: Annotation is a powerful reading tool. Explain that we need to make our
reading “thinking intensive” and interact with the text while we read by jotting our
thinking. Share an analogy. Talk about the tracks animals leave in the snow after a
storm. When we wake up in the morning after a snowfall, we can tell who has
been there from the fresh tracks, even though the animal is long gone. Explain that
we need to see the kids’ thinking even if they are no longer reading. Readers need
to leave tracks in the margins, just as animals do in the snow or on the beach. 

TEACH/MODEL: Explain that annotating means writing down your ideas as you
read. Tell them, “Nothing matters more than your thinking when you read.” Let
kids know that instead of highlighting, you are going to jot your thoughts because
when readers do that, they remember why they wrote something and are better
able to understand. Mention that tracks like these give readers a place to hold
their thinking. At the overhead projector, think aloud through a piece of text and jot
connections, questions, important information, and inferences in the margins.
Share some text codes—a 2 for an important information, a ? for a question,
and so forth. Show how you notice when you find an answer or how you might
need to research further if your question is not answered. 

GUIDED PRACTICE: Engage kids in the process by handing out a copy of the
same article you have been modeling with. Read a paragraph, then stop and give
students time to jot their thoughts and codes in the margins. Encourage them to
turn and talk to a partner and discuss their thinking tracks. Create an anchor chart
of various text codes that you come up with together.

TEXT CODES

✓ for something known

L for new learning

? or Q for a question

?? for confusion

2 for important information

! for exciting or surprising information

R for a connection (Reminds me . . .)

COLLABORATIVE PRACTICE: Encourage kids to leave tracks of their thinking
as they continue to read and respond to articles in their inquiry circles. 

.TIP: When working

with library books or text-

books that cannot be

marked up, kids use Post-its

instead of writing in the

margins. Post-its are espe-

cially handy for our earliest

readers, since they can also

draw their thoughts.The

3x5 size works very well

for the youngest kids. We

teach older students to use

the whole range of text-

marking tools—Post-its,

codes, underlining, and

annotation—so they can

really “attack” the surface of

texts and dig out meaning.

Annotate Text: Leave Tracks of Thinking

COMPREHENSION
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pages 149, 179, 183, 209.
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WHEN and WHY: Right at the beginning of the inquiry process, we stress that ask-
ing questions is central to inquiry-based learning. Questioning propels readers ahead. 

INITIATE: Begin this lesson by sharing your own curiosity. Make sure kids under-
stand what it means to be curious. Let them know that you are insatiably curious
about their thinking, too. 

TEACH/MODEL: Share that thoughtful readers have a lot of questions and that
the most important ones are not the teacher’s or the book’s questions, but the
reader’s questions. Think aloud with a nonfiction article on an interesting topic. Jot
your questions on Post-it notes as you read. Model different kinds of questions,
such as questions that clarify confusion (What does this word mean?) or ask about
the content (How are they going to solve this problem?). Mention that reading
ahead often answers your question. Model continuing to read and finding an
answer. Mark your Post-it with an A and move it the spot where you found your
answer. Show how some questions get answered and others don’t. 

GUIDED PRACTICE: Give kids the article and continue reading. Encourage them
to jot their questions on Post-it notes or annotate right on the page. Have them
talk to a partner about how questions get answered. Create an anchor chart with
their responses.

WAYS TO GET OUR QUESTIONS ANSWERED 
Read on Think about what you know 

Do further research Reread

Ask someone Make an inference

Go online

INDEPENDENT PRACTICE: As kids read and do research, remind them to jot
their questions and notice whether they get answered. If so, they should move
the note to the spot in the text where the question got answered and mark it with
an A for answer or, if they are annotating directly on a page, they should code the
spot where their question was answered with an A. Have kids review their ques-
tions when they finish and note those that were answered. Encourage them to
think about those that weren’t answered and decide whether getting an answer is
important. If it is, they should check out the chart and try an alternative way to get
their question answered. 

.TIP: Our youngest

readers can draw their

questions and mark them

with a Q or a ?.You may

have to confer with them

to find out what they won-

dered. You may also want

to script what they wonder

and read it with them. With

older kids, you can conduct

your read-aloud using a

projected copy of the text,

and use marginal notes,

rather than Post-its, to flag

your questions and later

the answers.You can also

model two main types of

questions, self questions

and world questions. Share

a question that is related to

you personally and one

that is more global in

nature so that kids learn to

distinguish between them.

Ask Questions and Wonder About Information

COMPREHENSION

L E S S O N  

6

Chapter 7 Key Lessons in Comprehension, Collaboration, and Inquiry 121

C
O

M
P

R
E

H
E

N
S

IO
N

L
E

S
S

O
N

See this lesson in action on
pages 146, 160, 172, 196,
213, 247.

Harvey_CH7.qxp  3/26/09  12:23 PM  Page 121



WHEN and WHY: To succeed with small-group inquiry and to guarantee individ-
ual accountability, kids must identify different tasks, divide up the work, monitor
their progress, and make adjustments as conditions require. We help students
create a work plan shortly after any long-term project is launched, and we help
them revise it along the way. 

INITIATE: Make a calendar covering the school days and classroom times avail-
able for work on the inquiry projects. If you are setting dates for certain segments
of the work, put these on the calendar also (e.g., “Presentations on March 24 and
25, 10:30–12:00”). Hand out copies to all kids along with work plan forms (see the
website for this form). 

TEACH/MODEL: “Now that you have gotten a start on your projects, I want to
help you plan your work over the days ahead. I have made a blank calendar that
shows all the time we have for these projects in class. We may also be using
some out-of-class time to pursue parts of these inquires, so let’s look at this calen-
dar together now and talk about your schedule.”

“I have also given everyone a blank work plan where you can write down your
own specific jobs and deadlines. Right now, everyone take five minutes to start
jotting some notes: what are your own special inquiry questions, what tasks do
you have to do, and how will you schedule them? Then you can begin talking in
groups about how your plans fit together. I will come around and help you.”

GUIDED PRACTICE: As kids work, confer with individual students to help them
develop their plans and schedules. (This is a key way that we ensure individual
accountability in small-group projects.) Help kids figure out how their tasks will fit
together, who may partner with whom for certain jobs, and so on. Review or
make copies of each student’s work plan. 

TEACH/MODEL: Let kids know that they should use their work plans as a touch-
stone all the way through the project. Formalize this by doing official “midcourse
corrections” (Lesson 17) once or twice during longer projects.

.TIP: With primary

kids, you will most likely

need to meet with each of

the small groups separately

to hash out some of these

plans.You can create a

planning sheet that looks at

steps in the inquiry process

rather than calendar

dates—for example, ask

questions, find out answers,

write and draw informa-

tion, share learning. Our

youngest kids want and

need to share their learning

frequently, perhaps daily—

not necessarily with the

whole class, but at least

with a partner.

Making and Using a Work Plan

COLLABORATION

L E S S O N  
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pages 162, 221, 232, 254,
265, 275, 285.
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WHEN and WHY: Kids need to be discussing ideas all the time. But out-loud talk
is not the only alternative. In this variation, kids hold a sustained silent discussion
by exchanging a series of one-minute notes that are passed around a small group.
This form of discussion equalizes air time, invites deeper thinking, and leaves tan-
gible evidence of kids’ thinking.

INITIATE: Identify a “debatable” topic for discussion—maybe specific questions
that have come up in inquiry groups, or a whole-class subject relevant to all. The
best topics for written conversations are open-ended, with no right answer, have a
value or interpretive or judgment dimension, and are subjects that reasonable peo-
ple can disagree about. 

TEACH/MODEL: Kids sit in their small groups and each writes his or her name in
the upper-left-hand margin of a large piece of paper. Explain two rules: 

“First, be sure to use all the time for writing. I will tell you when to stop and pass
your paper. Second, don’t talk, even when passing notes. We want to keep all the
energy in the writing. OK? Write for just a minute or so. Write your thoughts, reac-
tions, questions, or feelings about today’s topic.”

Keep time by walking and watching. When most students have filled a quarter of
a page, it is time to pass. This may be more like two or three minutes.

“Pass your papers to the next person in the circle. Now read the entry on the page,
and just beneath it, answer for one minute. Tell your reaction, make a comment,
ask questions, share a connection you’ve made, agree or disagree, or raise a whole
new aspect. Use all the time for writing and keep the conversation going!”

Walk the room, looking over shoulders to get the timing right.

COLLABORATIVE PRACTICE:

“Pass again, please.”

Repeat this process three or four times total. Kids read all entries each time and
may respond to one or all. Since there will be more text on the page, allow more
time for each successive pass. 

“Now pass one last time, so that you get back the paper that you began with.
Now read the whole conversation you started.” 

As soon as kids are done reading and start talking, invite them to continue the con-
versation out loud. You can keep it open or announce a more focused prompt (“Do
you think that blacklisting could ever happen again in America?”). In a few minutes,
you can call kids back for a short and highly focused whole-class discussion. 

.TIP: For young kids

and those with special

learning needs (and, really,

for everyone), legalize

drawing as a fine way to

join in written conversa-

tion.To launch a whole-

group debrief, say: “Will

each group please share

one highlight, one thread of

their discussion? Something

you spent time on, some-

thing that sparked lively dis-

cussion, maybe something

you argued about or

laughed about.”

Written Conversations 

COLLABORATION

L E S S O N  
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WHEN and WHY: At the very beginning of an inquiry project, share how you
do research and go through the inquiry process so kids have a model from
which to draw.

INITIATE: When you begin teaching the research process, share your insatiable
curiosity! Begin all inquiry projects with a celebration of the nature of curiosity.
Talk about your own “puzzle drive” and how curiosity drives you to learn more. 

TEACH/MODEL: Explain that research is not a four-letter word. Research is an
important process that adults go through every day to make choices and decide
how to act. We do research when we buy a new car, when we decide on a pet,
when we go and cast a vote. Create a list of things you wonder about and share
them with your students. Share a time when you got an authentic question
answered and take the kids through that inquiry, so they can see what you did to
get your question answered. As you share your inquiry process, talk about differ-
ent ways you found information—these might include reading, going online, ask-
ing a specialist, and doing further research—so they will understand that there are
many different ways to discover answers to questions. Also explain that some
questions—called Quick Finds—are easily answered by jumping online or asking a
knowledgeable person, while others require much more research to find answers. 

GUIDED PRACTICE: Have kids come up with at least three authentic questions
they wonder about and create their own wonder list. (Most kids will be able to
come up with at least one if you request three.) Then have them talk to a partner
about their questions. 

WONDER LIST

• What causes pain? Why do some people feel it more than others?

• How can we get someone to pay attention to our falling down school?

• Allergic reactions—How can a bee sting kill a person? How can nuts get
you all puffed up? How can animal hair make you sneeze?

COLLABORATIVE PRACTICE: Have students check their wonder lists and see
which questions they think might be Quick Finds and which will take further
research. Have them code their Quick Finds with a QF and explain that you will
also build in time for them to research more complex questions. Invite them to
search for answers to their Quick Find questions.

.TIP:This activity

works for all ages. Sharing

your curiosity and demon-

strating your own inquiry is

a powerful model for your

students.The purpose here

is to give kids an idea of

how the inquiry process

works and how it differs

based on the question. It is

great for them to begin

with an easily answered

question, so they can expe-

rience some of what hap-

pens when they do

research.

Model Your Own Inquiry Process 

INQUIRY

L E S S O N  

19

See this lesson in action on
pages 145–150, 158, 248.

134 Comprehension & Collaboration

IN
Q

U
IR

Y

L
E

S
S

O
N

Harvey_CH7.qxp  3/26/09  12:23 PM  Page 134



WHEN and WHY: When gathering information, kids must determine what mate-
rials are accurate, fair, and reliable, and weed out stuff that is inaccurate, biased,
or simply untruthful. 

INITIATE: For the younger kids, you can read aloud two contrasting pieces about
a topic and have them talk about what seems right and not-so-right in the two ver-
sions. For older students, find and copy four short articles on the same topic (a
half page each is a good length) that embody different points of view or levels of
trustworthiness. We often use a set on global warming that includes an interna-
tional scientific report, a rant by a climate change denier, a press release from
Exxon, and a commentary from the Sierra Club. 

TEACH/MODEL: “In your projects, you are gathering tons of materials, and you
always have to decide what to trust, right? Today we are going to look at four dif-
ferent articles about one topic and see if we can develop some procedures for val-
idating our sources. Then you can use these guidelines as you continue
researching.”

GUIDED PRACTICE: Have students read and annotate the four pieces, then
gather in small groups and talk about different ways of knowing whether a source
can be trusted or not. Kids are likely to come up with ideas like these:

• Does this information come from a respected author or organization? 

• Is this information credible?

• Is it up to date? 

• Do other articles or Web pages confirm the information? If not, what
is different and why? 

• Is the material biased? Does the author have an axe to grind? 

• If there are different sides to this topic, does the author cover
them all?

• When I trace the links, ownership, or other materials in this source,
what do I learn? 

An important topic to discuss with kids, if they don’t bring it up themselves, is blindly
accepting ideas just because they come from a big, well-known institution. Without
nurturing cynicism, we want kids to become skeptical of all claims. Think of all the
governments and organizations that have intentionally distributed false information. 

INDEPENDENT PRACTICE: Winnow down the list to the most useful criteria, co-
create a checklist that kids can have handy as they read, and then monitor its use
as you meet with groups and individuals. 

.TIP: Any time a stu-

dent encounters a source

that dramatically illustrates

a particular reliability

defect—such as misleading

statistics or conflicting

information—build a mini-

lesson around it and use

it as an example for 

everyone.

Checking Our Sources
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See this lesson in action on
page 102.
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